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and	 cognitive	dimensions	of	 intercultural	 competence	 (see	 for	example	Erll/Gymnich	




Postcolonial	 criticism	 has	 repeatedly	 expressed	 scepticism	 concerning	 the	 possibility	 of	
























































Against	 the	 critical	 backdrop	 of	 these	 conflicting	 priorities	 and	 paradigms,	 this	 paper	 will	
investigate	 in	 how	 far	 the	 representation	 of	 Australian	 nature	 in	 ELT	 materials	 captures	
intercultural	 competence	 in	 its	 cognitive,	 pragmatic	 and	 affective	 complexity	 –	 despite	 the	
above	mentioned	 structural	 impediments	 inherent	 in	 the	 (German)	 school	 system.	 In	 other	
words:	To	what	extent	do	teaching	materials	manage	to	strike	a	balance	between	stereotypical	
reduction	 and	 appropriation	 of	 Australian	 nature	 and	 identity	 on	 the	 one	 hand,	 and	 its	
presentation	as	a	trope	referring	to	a	processual	concept	of	identity,	on	the	other.		
The	 following	part	will	 start	with	a	 short	historical	overview	of	 the	 reception	of	Australia	 in	






English	 textbooks	 against	 the	 backdrop	 of	 political,	 historical	 and	 social	 developments.	 The	
presentation	of	 indigenous	people	and	nature	of	Australia	 in	the	 late	18th	and	19th	centuries	
(1985,	 174f)	 generally	 follows	 an	 oscillating	 pattern	 between	 degradation/at	 times	





Reports	 about	 the	kangaroo,	 the	platypus,	 the	white	eagle,	 the	black	 swans	and	 the	
dingo	will	soon	become	central	components	of	Australian	oddness	[12],	like	“head-high	
grass,	 tree-high	 reeds,	 pears	whose	 stalks	 are	 located	 at	 the	 bottom	 end,	 and	 trees	
whose	 leathery	 leaves	are	situated	at	 right	angles	 to	 the	stalks”	 [13].	The	weather	 is	
















1985,	 176;	my	 translation)4.	 Generally,	 Australia’s	 landscape	 represents	 the	 “very	 weakest	
achievement	of	nature	(…).	It	lacks	a	coherent	elevation	that	bears	comparison	with	the	Giant	
Mountains	or	the	Black	Forest.”	(Knoll	1906,	168	quoted	in	Wolf	1985,	176;	my	translation)5	









After	 WWI,	 the	 focus	 shifted	 away	 from	 nature,	 and	 reports	 on	 Australia	 figured	 less	
























flying	 doctors.	Moreover,	 it	 also	 provides	 for	 the	 first	 time	 a	 description	of	 the	new	
Australian:	(Wolf	1985,	180;	my	translation)9		
“A	 fine	 race,	 tall,	 strong,	 wiry,	 great	 cricketers,	 much	 interested	 in	 horce-racing,	




appropriation,	 or	 exotic	 fascination	 with	 Australian	 nature,	 reading	 Australia	 in	 relation	 to	














Since	 the	 advent	 and	 growing	 popularity	 of	 intercultural	 learning,	 Australia	 –	 among	 other	
Anglophone	postcolonial	nations	–	has	become	an	increasingly	popular	topic	in	EFL	teaching.	











teaching)	 are	 predominantly	 fact-	 and	 knowledge-driven,	 focusing	 on	 Australia’s	 history,	
topography	 and	 ecology.	 Presentations	 of	 Australian	 nature	 and	 culture	 often	 still	 show	 a	
Western	fascination	with	exoticism	and	the	unknown	(the	charm	of	the	unfamiliar).	The	leading	
article	 of	 the	 1991	 issue	 (Australia	 and	 New	 Zealand)	 of	 the	 FUE	 (Der	 Fremdsprachliche	
Unterricht	Englisch,	a	journal	for	EFL	teaching)	by	Nold	and	Stegmaier	lists	as	one	of	the	reasons	




this	 issue	 puts	 a	 focus	 on	 the	 natives,	 who	 nowadays	 represent	 a	 minority	 in	 both	
countries	(Australia	and	New	Zealand).	There	are	fundamental	differences	between	the	










Australians	 and	 Aborigines,	 colonizers	 and	 colonized;	 so	 cultures	 are	 mostly	 treated	 as	
homogeneous	entities	by	comparing	and	contrasting	them.	Thus,	we	are	often	dealing	with	a	





Neuseeland)	 Minderheiten	 darstellen.	 Dabei	 gibt	 es	 grundlegende	 Unterschiede	 zwischen	 den	 australischen	
Aborigines	und	den	neuseeländischen	Maori:	(…)	Die	Aborigines	stehen	beispielhaft	für	Australiens	Vergangenheit	
(und	 gegenwärtigen	 Probleme),	 während	 die	 Maori	 ganz	 offensichtlich	 bei	 der	 nationalen	 Selbstfindung	
Neuseelands	(…)	eine	bedeutende	Zukunftsrolle	spielen.“	
	 7	











shark	 and	 rescued	 by	 dolphins,	 drawing	 on	 the	 dichotomous	 presentation	 of	
Australian	nature	between	fascination	and	danger	(10;	my	translation)11	
Similar	approaches	can	be	found	in	two	textbooks	by	the	same	publisher	from	the	late	1990s:	
Learning	 English	 –	 Password	 Green	 5	 (1999)	 and	 Green	 Line	 New	 5	 (1999)	 for	 grade	 9	 –	
Gymnasium).	These	 two	books	 are	 almost	 identical	 in	 structure	 and	 content,	 and	both	 also	
dedicate	 a	 whole	 unit	 to	 Australia,	 the	 opening	 page	 of	 which	 presents	 pictures	 and	 basic	
information	of	natural	sights	of	Australia	–	except	for	one	picture,	which	introduces	“Tricia	from	
Sydney”	 (Green	 Line	 New	 5	 1999,	 20-21).	 In	 the	 tasks,	 students	 are	 asked	 to	 describe	 the	
pictures,	contrast	them	to	“your	country”,	and	plan	a	slideshow	of	Germany	for	visitors	from	
Australia.	Even	though	we	see	attempts	at	 fostering	students’	 intercultural	competence	 in	a	
pragmatic	perspective,	the	examples	still	 testify	to	a	predominance	of	a	knowledge-oriented	
approach	to	what	is	deemed	typical	Australian	characteristics.	Through	these	pictures	and	tasks,	





















also	 attempts	 to	 include	 affective	 and	pragmatic	 skills	 (performance	 levels:	 comprehension,	
interpretation/analysis,	as	well	as	comment/re-creation	of	text	i.e.	[Anforderungsbereiche	1-3,	
see	Vorgaben	Zentralabitur	[A-level	curriculum]	2017,	online]),	in	which	nature	often	provides	














































A	 lot	 of	 contributions	 are	 again	 dedicated	 to	 nature	 and	 its	 role	 in	 Aboriginal	 mythology,	










goals	 towards	 a	 focus	on	 skills	 and	 competences	manifests	 itself	 in	 the	 latest	 generation	of	














of	 contents	 is	 often	 not	 very	 telling;	 the	 table	 of	 contents’	 major	 chapter	 headings/sub-
categories	 in	 bold	 print	 are:	 Text	 A,	 Text	 B,	 Skills,	 Language,	Writing	 Texts,	Wordwise	 and	
Checkout.	The	skills	section	reads,	for	example:	“Skills	=>	Listening	Skills	=>	Taking	Notes	=>	A	
boat	trip	of	the	Great	Barrier	Reef	–	Learning	about	distinguishing	characteristics	of	Australian	






















provide	 them	with	 the	 basic	 knowledge	 for	 the	 following	 tasks	 focusing	 on	 pragmatic	 and	
affective	 aspects	 of	 intercultural	 competence.	 Along	 the	 lines	 of	 the	 different	 performance	
levels,	students	are	asked	to	think	about	similarities	(“Task	1a:	What	other	stories	about	how	
the	 world	 was	 created	 do	 you	 know.	 How	 is	 the	 Dreaming	 similar	 or	 different?”,	 16),	 or	
empathize	with	and	adopt	the	perspective	of	Aboriginal	people	(“Task	1b:	From	what	you	have	
















to	 “[c]hoose	 a	 Commonwealth	 country	 in	 which	 English	 is	 spoken	 as	 first	 language	 by	 the	
majority	of	the	population.	You	can	use	the	map	at	the	end	of	this	book.	Find	out	differences	
from	British	English”	 (56),	or:	“Prepare	an	 itinerary	 for	a	one-week	trip	 to	a	Commonwealth	
country	you	would	like	to	visit.	Think	about	where	you	would	go,	what	you	would	want	to	see	
and	do	give	reasons”	(56).	
Notting	 Hill	 Gate	 5A	 2009,	 the	 latest	 edition	 of	 Diesterweg’s	 textbook	 for	 comprehensive	






































• Nature	 functions	 as	 a	 significant	 trope	 which	 reflects	 on	 an	 underlying	
understanding	 of	 identity	 and	 locates	 the	 latter	 between	 appropriation	 and	
representation	
• Influences	from	the	field	of	critical	theory	and	current	principles	in	didactics/the	
curricula,	 such	 as	 competence	orientation,	 facilitate	 and	 foster	 developments	
towards	an	increasingly	complex	representation	of	Australian	nature	and	culture	
along	the	following	stages:	
1. Early	 (Colonial)	 approaches	 to	 nature	 and	 culture:	 a	
degradation/dehumanization	 of	 the	 Australian	 native	 population	 by	
emphasizing	 their	 closeness	 and	 similarity	 to	 nature,	 often	 testifying	 to	 a	
patronizing	fascination	with	the	exotic	from	a	Western	perspective	
2. Nature	 and	 culture	 in	 1990s:	 Ingenuous	 fascination	 and	 well-intentioned	
appropriation	

























short	 films	 that	 illustrate	 the	 latter	part	of	Plümer’s	quote.	A	common	feature	shared	by	all	
three	films	is	the	way	they	play	with	nature,	counteracting	the	pathos	and	exotic	fascination	








only	a	minute	away,	as	one	of	 the	mutated	kangaroos	kills	both	of	 them.	Thus,	 through	the	
exaggerated	and	caricaturizing	ending	of	a	mutated	zombie	kangaroo’s	killing	spree,	the	film	























unwillingness	 and	 inability	 to	 comprehend	 exacerbate	 Martin’s	 feeling	 of	 unbelonging	 and	
being	 “torn	 between	 his	 ancient	 cultural	 identity	 and	 his	 family's	 new	 life	 in	 Australia"	
(shortoftheweek	2016,	online).	He	eventually	sacrifices	his	totem	in	a	tribal	ritual.	In	a	similar	
way	as	the	previous	two	examples,	Grey	Bull	extends	cultural	particularities	and	gives	them	a	
broader	 implicational	context.	Thus,	 the	 film	displaces	 tropes	of	nature	and	their	profundity	
through	humour,	by	putting	them	in	a	bizarre	and	outlandish	context.	
	
A	Refined	Version	of	 “The	Very	Discourse	 It	 Seeks	 to	Displace”	–	Or	 the	Best	of	All	Possible	
Worlds?		
So	it	is	probably	an	insoluble	question	to	determine	if	school	teaching	of	Australian	cultures	is	
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